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Abstract 
The purpose of this research is to know whether or not it is effective to use of Guided Writing 
Technique in teaching writing report text. This research was applied to a written test before and 
after the treatments. The researcher applied pre-experimental design. The population of this 
research were all of the second year students of Don Bosco Senior High School Sanggau in 
academic year 2017/2018 and the sample was taken from the second year of science students 
which consists of 38 students. The data was analyzed by using t-test and effect size formula. The 
finding showed that, the students’ mean score of posttest is 76 that was higher than the students’ 
mean score of pre-test that is 55.2. On the other hand, the findings also showed that t-test is 10.13 
was higher than t-table that is 1.697, while the effect size is 1.64 and categorized as strong effect. 
In conclusion, the use of Guided Writing Technique is effective in teaching writing report text. 
Therefore, the alternative hypothesis which stated “Guided Writing Technique is effective to 
teach writing report text to the second year of science students of Don Bosco Senior High School 
Sanggau in Academic Year 2017/2018” was accepted. 
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INTRODUCTION 
 Writing is one of powerful tools of 
communication used. It is a process of 
transforming thoughts and ideas into written 
form. Writing is not only a process of linking 
words into sentence or paragraph, it is a 
sequence or steps of ideas, organized thoughts 
and feeling in the form of words and combined 
into sentence and then into paragraphs in 
which every sentence is closely related one 
another. 
 One of the reasons that is more and more 
people need to learn writing in English is for 
academic purposes. It is supported by Harmer 
(2001:79) who states that the reasons for 
teaching writing to the students of English as 
a foreign language is for reinforcement, 
language development, learning style, and 
most important as a basic skill. 
 Generally, writing is difficult and 
complex. The students often encounter some 
problems in writing. Moreover, writing 
nowadays usually becomes one of the most 
difficult skill in studying English especially 
for senior high school students. For junior 
high school level, for example, the lesson of 
English starts from the introduction of 
dialogue texts. It will continue to the 
descriptive, recount, narrative, anecdotes and 
report texts that will be more difficult and 
complex in senior high school. 
 This research was focused on the 
students’ ability in writing text. One of the 
kind of text that focused in this study is report 
text. Report text itself is a text which present 
information about something, as it is. It is a 
result of systematic observation and analyses. 
Its social purpose is presenting information 
about something. Although report text itself 
has a clear generic structure, but there are 
many students still facing problems when they 
are writing report text. For example, they have 
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difficulty in synthesizing information and 
organizing their ideas into a report text.  
 The teacher should take an appropriate 
solution to solve this problem. It can by using 
another creative method, strategy and 
technique in teaching learning process or by 
using any attractive media and facilities in 
teaching learning English especially in 
writing. Here, the researcher was focused on 
the technique that teacher use in teaching 
learning process. The researcher used Guided 
Writing Technique to see whether this 
technique can influence students’ 
achievement in writing or not. 
 Guided writing, by definition, is a form 
of teaching writing in which learners are given 
step-by-step instruction. It is one in which the 
teacher demonstrates for students the process 
of writing a sentence or paragraph using 
proper English convention (Carol Simpson, 
1998: 1).  By using this technique the students 
are able and have opportunities to show that 
they can use this strategies and convention in 
their work. Tyner also (cited in Yosef Dwi 
Anggara, 2013) defines guided writing as an 
instructional writing context chiefly teaching 
the writing process through modeling, 
support, and practice. This technique activities 
are typically done in the classroom so the 
teacher can interact with students individually 
as well as with the entire class. In this 
technique, the researcher was using questions 
and pictures as a guide to help the students’ 
write a report text in appropriate way. This 
technique helped the students to gaining and 
developing their own ideas by answering the 
questions and getting information from the 
pictures that given by the teacher. By doing so, 
the students expressed their own ideas freely 
in the form of written language and organized 
their ideas more effectively in the report text. 
This is very helpful to lessen the difficulties 
that students can have in doing writing 
exercises. This technique also helped the 
teacher in guiding the students to write an 
organized report text. Guided writing involves 
a teacher working with a group of learners on 
a writing task. The aims of the task are based 
on what they have previously been learning 
about the writing. It is also including the kind 
of texts that will be one of the focuses in this 
study. Guided writing aims to support learners 
in this psychologically and cognitively 
difficult activity.  For example, the learners 
have been looking at how conjunctions are 
used to contrast and compare ideas. The 
teacher is working with the groups to guide 
them in the correct use of the target language 
(British Council, 1998). 
 Although guided writing has several 
activities to be used, but in this research the 
researcher used these activities in order to 
guide students in teaching writing report text. 
Those activites was include: (1) guided 
writing by giving question and (2) guided 
writing  by giving pictures. 
 Questions have important role in guided 
writing. Question recalling data or facts. 
Question also establishing the students’ 
background of experience in an area.
 Brown (2004:234) explains that another 
lower order task in this type of writing which 
has guided question and answer format in 
which the test administrator poses a series of 
question that essentially serve as an outline of 
the emergent written.  
 Moreover, Xiaoyan Ma (2008:93) states 
several purposes of questions are diagnostic, 
instructional and motivational. Diagnostic 
purpose allows the teacher to glimpse into the 
students to find out not only what they know 
or do not know but also how they think about 
topic. Instructional purpose plays a part in 
helping students learn new material related to 
old material. Motivational purpose can engage 
students actively in the lesson at hand, 
challenging their thinking and capture 
students’ attention and provide a focus for the 
lesson. Frequent and periodic questions can 
encourage active participation and provide 
opportunities in the lesson for continuous 
student involvement 
 Besides giving questions, pictures are 
also really useful ways to stimulate the 
students into writing texts. Teachers can use 
printed pictures which are available or draw 
the pictures based on the needs. Pictures can 
be in the form of photographs of people, 
places and things. The variety of picture cued 
controlled tasks has been used in English 
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classrooms and the main advantage in this 
technique is in detaching, the almost 
ubiquitous writing connecting and offering 
instead a nonverbal means to stimulate written 
responses. Picture description refers to 
represent idea (Brown, 2004:26).  
 Pictures are also really useful ways to 
prompt students into writing stories (Harmer, 
2004:69). It tells how something looks, feels, 
smells, tastes and sounds. It needs to become 
a sharp observer and notice many small details 
so that students can write a good picture. 
When students write a description of a person, 
they tell what he or she looks like. When they 
describe a place, they tell what it looks like. If 
they describe a scene with people, they might 
first describe the place and then they might 
also tell what is happening and what the 
people are doing.  
 According to Wright (1992:3), there are 
some criteria in using pictures as media: (1) 
They should be easy to prepare; (2) they 
should be easy to organize in the classroom; 
(3) they should be interesting; (4) the activity 
have to be meaningful and authentic; and (5) 
the activity should give rise to a sufficient 
amount of language.  
 Moreover, Harmer (2004: 69) states 
several numbers of different tasks of pictures. 
Students can be given dramatic pictures and 
asked to write what happened next. Students 
can be given a series of pictures of random 
objects and told to write a story which 
connects them. Students can be given a series 
of pictures in sequence which tells a story. 
They have to write the story which the pictures 
tell.  
 The grammatical structures needed for 
writing a composition on a given picture story 
must be considered. If the class does not yet 
know certain words or structures needed, the 
teachers should practice them with the class 
beforehand. Especially, in the first stages of 
composition work, careful preparation in a 
class is a great value. In fact, the first one or 
two compositions can well be done on the 
blackboard, with the students contributing 
ideas to the construction. The aim is not to try 
to trick or confuse the students, but to train 
them to write easily and pleasurably within the 
limits of their knowledge of the language. 
 Pictures bring challenges for students in 
learning writing skill. Pictures are used as the 
means of describing, identifying, matching, 
grouping, sequencing, ordering and 
memorizing. Pictures also bring opportunities 
to learn writing skills to express opinions, 
express experiences and feelings, speculate 
and express opinion, express and debate 
opinion and to dramatize. So, there are many 
activities which can be created from using 
pictures. By using this kind of media, the 
researcher thinks that it can help the students 
to compose a report text. 
 Dunigan, Jima (2008:14) states that 
guided writing is a step by step that includes 
planning, writing, editing, revising and 
publishing. It is an essential component of a 
balanced writing curriculum, providing an 
additional supported step towards independent 
writing. Through guided writing, students are 
supported during the different stages of the 
writing process. These are several steps of 
guided writing activity: (1) Planning: the 
students identify, collect and organize the 
ideas; (2) Packaging: the teacher guides the 
students in a write-along as they follow the 
plan to write their first draft. Here the teacher 
made the students in group; (3) Popping: using 
the established rubric, the teacher and 
individual student conference on paragraphs. 
Popping ideas and words in, out, and/or 
around; (4) Polishing: the students polish their 
writing project, with assistance as needed to 
compose a final draft; (5) Publishing: the 
students shared their completed work  
 In this research, the researcher teaching 
writing based on the genre curriculum and 
focused on the students’ product of writing. 
This approach of teaching writing have been 
synchronize with the stages of Guided Writing 
Technique. Harmer (2001: 257) states, “In the 
teaching of writing we can focus on the 
product of that writing on the writing process 
itself. When concentrating on the product we 
are only interested in the aim of a task and in 
the end product. Those who advocate a 
process approach to writing, however, pay 
attention to the various stages that any piece 
of writing goes through.” 
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 Callaghan and Rothery (1988:39-47) 
suggested that there are three main stages in 
the curriculum genre for teaching-learning 
cycle, those three main stages are as follows: 
(1) Stage one: Modeling of the Text. If the 
teacher just introduces a genre for the first 
time in a classroom. In this case, the teacher 
begins with the modeling stage. Here are some 
other practical ideas according to Callaghan 
and Rothery that can be carried out in the 
classroom. First, the teacher introduces a 
model of the genre to the classroom. Second, 
the teacher discusses the social function or 
purpose of the text with the students. Third, 
the teacher asks the students to suggest local 
or community issue that they have strong 
opinions about it and would like to support 
through that argument. Fourth, the teacher 
demonstrates to the students how the text 
achieves its purpose. And also the teacher 
introduces another copy of the same text with 
the stages of the genre clearly marked. 
According to statement above, the 
writer concludes that in modeling of the text, 
the teacher should do some steps begins with 
introduce a model of the text to the students, 
then discuss the social function or purpose of 
the text to the students. After that ask the 
students to suggest local or community issue 
to support their argument, finally demonstrate 
the text in front of the students; (2) Stage Two: 
Joint Construction of the Text. The second 
stage of the cycle is the joint construction of 
the genre. During this stage teacher and class 
work together to produce a text, the 
teacher guides the students into the joint 
construction with questions that focus on the 
stages of the genre. Here are some other 
practical ideas suggested by Callaghan and 
Rothery that can be carried out in the 
classroom. The teacher begins with preparing 
for writing the topic, then pooling the 
information together in a group finally 
assessing the students’ progress; (3) Stage 
Three: Independent Construction of the Text. 
In this stage, the teacher can do these 
following steps in the classroom as suggested 
by Callaghan and Rothery. First, choose a new 
topic and research the topic as preparation. 
Second, the student writes a draft. Third, the 
student consults with the teacher about the 
draft. Fourth, the teacher assesses the 
students’ development in writing the genre. 
Fifth, editing and publishing provide an 
optional final step in the teaching cycle. Sixth, 
the students reach the point where they can 
undertake writing a genre in a completely 
independent fashion. 
 
METHOD 
Design of Research 
 The method of this research was 
quantitative method. The design of this study 
was pre – experimental design. The writer was 
used the pre – experimental design of this 
study to see the effectiveness of guided 
writing technique towards students’ writing 
ability on report text. According to Cohen 
(2007:287), he states that “The researcher 
wished to find out whether the programmed of 
studies he had devised would affect changes 
in the students’ orientations toward social 
studies teaching.” Pre-test is given before 
granting learning using guided writing 
technique. Then the treatment, the use of 
guided writing technique is given after the 
pretest. Last, the post-test is applying after 
implement guided writing technique. (Louis 
Cohen, 2007, p. 282) 
 
Population and Sample 
 Creswell (2012:142) says that “A 
population is a group of individuals who have 
the same characteristic”. The population of 
this research will be taken from the eleventh 
grade students of Don Bosco Senior High 
School Sanggau in academic year 2017/2018. 
There are 4 classes of eleventh grade and the 
total of the students are: 
Table 1. Population 
Class Number of Students 
XI IPS A 36 students 
XI IPS B 38 students 
XI IPS C 35 students 
XI IPA 38 students 
Total 147 students 
 This research applied cluster random 
sampling and choosing class XI IPA (second 
year of science class students) that consist of 
38 students. 
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Technique and Tool of Data Collecting 
1. Technique of Data Collecting 
 This research used measurement 
technique to measure students’ writing on 
report text by using guided writing technique. 
The first step was pretest which is conducted 
to find out the basic knowledge of report text 
from the students. The second step was 
treatment which is given by using Guided 
Writing Technique. In this technique, the 
researcher guided the students to write report 
text by giving step-by-step instruction and 
through several step such as: planning, 
packaging, popping, polishing, and 
publishing. The researcher firstly modeled 
how to write a paragraph, and then the next 
session will be followed by sharing ideas 
amongst the students. Along the class, the 
researcher will monitor the students. Helps 
will be given by the researcher to the students 
if there’s any problem during the class. The 
last step is posttest which is conducted after 
treatments which aimed to know whether 
there is effect or not on students’ writing skill 
on report text by using Guided Writing 
Technique.  
2. Tool of Data Collecting 
 The tool of data collecting was test, it was 
used to see the result of students’ 
improvement in their cognitive aspect of 
writing ability. The test will applied to find out 
the score of students’ achievement. The score 
of the test will be used as comparison of 
students’ achievement before, while, and after 
treatment. The writer conducted the test two 
times for the class. The first was pre-test and 
the second was post-test: (a) Pre-test was 
conducted for the class and it was conducted 
before Guided Writing Technique used in 
teaching writing report text. The purpose of 
this test was to know the student’s knowledge 
before conducting Guided Writing Technique. 
The test used for pre-test was writing report 
text; (b) Post-test was conducted for the class 
after the treatment. The purpose of this test 
was to find out the growth of the score and to 
measure the effectiveness of using Guided 
Writing Technique on students’ writing ability 
on report text. The test used in this post-test 
was writing report text. 
 According to Harris (1969:69), there are 
two kinds of writing test, composition test and 
objective test of writing. In this study, the 
researcher was used composition test and 
objective test of writing. The researcher was 
instructing the students to compose a report 
text which was consists of 8-10 sentences and 
four paragraphs (including introduction, 
description & conclusion). Those test was 
intended to measure the degree of the 
students’ progression in writing report text by 
using Guided Writing Technique. The 
researcher was use the following criteria in 
judging the score of the students’ skill in 
writing, the aspects to evaluate the score was: 
title, introduction, description, conclusion, 
organization/sentence order. There are two 
tests which have been conducted during the 
research, they are pretest and posttest. All of 
form of the test was essay. The test was used 
to help the researcher to know whether the 
students have developed in writing ability in 
writing report text or not. 
 
Technique of The Data Analysis 
1. The students’ individual score of pretest 
and posttest 
X = R x 4 
Note: 
X : The students’ individual score 
R : The student’s writing skill score 
(maximum score is 25) 
2. The difference for each pair of scores 
D = X1 – X2 
(Furlong, N.E., et al, 2000:336) 
Note: 
D : The difference for each pair of scores 
X1 : Student’s pretest score 
X2 : Student’s posttest score 
3. The mean of difference score 
?̅? = 
∑ 𝐷
𝑁
 
(Furlong, N.E., et al, 2000:336) 
Note: 
?̅? : The mean of difference score 
∑𝐷: The sum of the difference score 
𝑁 : The number of students 
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4. The standard deviation of the difference 
scores 
SD = 
√∑ 𝐷
2− 
(∑ 𝐷)
2
𝑛
𝑛−1
 
(Furlong, N.E., et al, 2000:336) 
Note: 
SD : The standard deviation of the 
difference scores 
∑ 𝐷2: The sum of the squared difference 
scores 
∑ 𝐷:  The sum of the difference score 
n : the number of students 
5. The estimated standard error 
𝑆?̅? =  
𝑆𝐷
√𝑛
 
(Furlong, N.E., et al, 2000:335) 
Note: 
𝑆?̅? : The estimated standard error 
SD : The standard deviation of the 
difference scores 
n  : the number of students 
6. The test significant of the students’ score 
𝑡𝑜𝑏𝑡𝑎𝑖𝑛𝑒𝑑 =  
?̅?
𝑆?̅?
 
(Furlong, N.E., et al, 2000:335) 
Note: 
tobtained: The test significant of the 
students’ score 
?̅? : The mean of difference score 
𝑆?̅? : The estimated standard error 
7. The effect size analysis 
Effect Size is a measure of the 
effectiveness of the treatment 
N
tES
1

 
Note: 
ES : Effect Size 
t : The result of t-test 
N : Number of students 
Table 2. The Criteria of Effect Size 
Effect Size Qualification 
0–0.20 Weak effect 
0.21–0.50 Modest effect 
0.51–1.00 Moderate effect 
>1.00 Strong effect 
(Cohen, Manion, & Morrison, 2007:521) 
 
Preparation and Implementation of The 
Research 
1. Preparation of Research 
 Before conduct the test, the writer has 
to prepare the tool of data collecting. In 
this research, the writer used an objective 
test as the tool of data collecting. The 
objective test consists of 2 items in form 
of essay writing with 2 topics (country 
and animal) in each items in which 
students should write 2 texts based on the 
command and instruction on text. 
 The researcher also prepared the 
teaching materials for the treatments. The 
teaching materials was divided into 3 
lesson plans for 3 meetings. Each lesson 
plan has different lesson topics. The 
topics of the lesson plan can be 
mentioned as below: 
a. Meeting 1: Animals 
b. Meeting 2: Cities 
c. Meeting 3: Technologies 
 Each lesson plans has one example 
text for teacher modelling, one exercise 
for students’ joint construction and one 
exercise for students’ independent 
construction. 
2. Implementation of the Research 
a. Pre-test 
The pre-test was conducted on 
February 13th, 2018. The pre-test was 
given to the random sample of this 
research that is students in class XI IPA 
with the number of students who took the 
test was 38 students. 
b. Treatment 
The treatment is teaching writing 
report text by using guided writing 
technique. The treatments were given 
three times which was on February 19th, 
23rd, and 26th 2018. 
c. Post-test 
After conducting the treatment, the 
students were tested, known as post-test. 
This post-test was given to the students to 
know their mastery in writing report text 
after the treatments have been given. The 
post-test was conducted on March 2nd, 
2018. 
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RESEARCH FINDINGS & DISCUSSION 
Research Findings 
 From the result of pre-test and post-test, 
there is a different significant achievement. 
The mean of the student’s score in post-test 
(76) is higher than the mean of the student’s 
score in pre-test (55.2). The result of the t-test 
shows that the obtained t-value is 10.13 which 
is higher than t-table value with the 37 degree 
of freedom which is 2.042 at the 0.05 level. It 
is also strengthened by the result of the 
computation of the effect size of the treatment 
which is 1.64 (> 1.00) or categorized has the 
strong effect. Based on the computation, the 
alternative hypothesis which stated that the 
use of Guided Writing Technique in teaching 
writing report text to the second year science 
students of Don Bosco High School in 
academic year 2017/2018 is accepted and the 
effect is categorized as “strong effect”. 
 
Discussion 
 In this research, the writer used Guided 
Writing Technique to see the effectiveness of 
the technique that can help students to 
overcome their difficulty in writing report 
text. In this research, first, the researcher 
administered the pre-test to see the prior 
knowledge of students’ writing on report text. 
The result showed that the mean score of the 
students’ pre-test is 55.2 and there are about 
23 students or 61 % students who got score 
under 60 in the pre-test, while the KKM of 
English is 70. From this fact, the researcher 
can conclude that writing ability on report text 
of eleventh grade students of science class in 
Don Bosco Senior High School was low. By 
using guided writing technique, these students 
and all of the eleventh grade of science class 
students in Don Bosco Senior High School got 
more than 60 in the post test. Here, in the 
treatments, the researcher focused more to the 
students who got low score to help them 
understand more how to write report texts. 
 After analyzing the result of the pre-test, 
the writer gave three treatments to the 
students. The treatment was teaching report 
text by using Guided Writing Technique. The 
treatment was given three times (in three 
meetings) and the time allocation for each 
meeting is 2 x 45 minutes. In implementing 
this research, the researcher acted as a teacher. 
In this technique, the students guided to write 
a report text by using guided questions and 
guided pictures. The students wrote sentences 
by answering the guided questions and by 
getting some information from the related 
pictures. Then, students have to arrange those 
sentences into an organized report text. 
 In implementing the research, the 
researcher followed the procedures of 
applying Guided Writing Technique that 
adapted from the procedures applied by 
Dunnigan Jima (2018) and are modified based 
on the need of teaching report text. The report 
text that has been taught to the students was 
the report text that consist of 8-10 sentences & 
4 paragraphs. The guidance writing for the 
students was using pictures and questions. 
 The procedures that the researcher have 
modified and applied in the classroom were, 
firstly, the researcher asked the students what 
they have known about report text and 
building their knowledge through by asked 
them about the topic of the report text in that 
day. This was to help them building their ideas 
about the topic and helped them to sythesizing 
ideas for the text. Secondly, the researcher 
modelled how to write the report text through 
pictures and questions that related to the text. 
The modelling was using a projector to 
display the silde which was consist of 
questions, pictures and modelling text. 
Thirdly, after the students had understood how 
to write report text through guiding pictures 
and questions, the researcher asked the 
students to work in group that consist of 4 
students. Here, each groups of students had to 
write a report text. In this step, the student 
groups had to write a report text based on the 
guiding pictures and questions. The guiding 
pictures and questions were same for all 
groups. The students were able to discuss 
among their own group and the researcher also 
helped the groups while they had any 
difficulties or confuse in writing the report 
text. Fourthly, the groups collected their work 
and then the researcher showed them a report 
text that have been wrote by the researcher 
before as an evaluation for students. It helped 
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them to evaluate their work by saw the 
appropriate text should be. Fifthly, the 
researcher asked them to write one more 
report text by using guidance pictures and 
questions just like the group task before. The 
guidance pictures and questions were all same 
for the students. This individual construction 
was to evaluate the students’ achievement 
individually 
 During the first meeting, the researcher 
found that the students were confused how to 
make a sentence by answering the guiding 
questions. Some of them have known how to 
write an appropriate sentence by answering 
the guiding questions, but they were still write 
that sentences ungrammatically. For example 
the guidance question was: “Is this animal 
close to human?”, but the students wrote 
sentences such as: “Yes, this animal close to 
human.”, while it should be “This animal 
close to human.” 
 In the second meeting, the researcher 
taught the report text with the same 
procedures from the first meeting, but the 
second meeting has different topic. In the 
second meeting, the topic of report text was 
‘Cities’. The researcher explained more ‘how 
to write sentences grammatically’ (based on 
students’ most problem in the first meeting). 
This to avoid the students write word ‘Yes’ 
again in the beginning of the sentence. Then, 
in joint construction, almost of the students in 
group made better report texts. Althought in 
the individual work, there are still some 
students that write word ‘Yes’ in the 
beginning sentence, but most of the students 
had understand the appropriate sentence 
should be. The students also more creative in 
writing the sentences, they added more 
information of the city that was not contained 
in the questions & pictures. 
 In the third meeting, the researcher also 
taught the students with the same procedures, 
but again, in different topic. The topic of the 
third meeting was ‘Technologies’. In this 
meeting, the students became more familiar 
with the technique to write report text by using 
guidance questions and pictures. They have 
better understanding to write report text and 
reduced the mistakes in writing sentences. 
Also, most of the students added more 
information about the things that have to 
informed in the report text. 
 In implementing this technique, there 
were some problems while conducting Guided 
Writing Technique in teaching writing report 
text to the second year science students of Don 
Bosco Senior High School in academic year 
2017/2018. The first problem was, at the first 
time the students were a bit difficult to 
understand how to answer the guided question 
and change it into a sentence. Then the 
researcher explained how to made sentences 
by answering the questions in modelling part, 
but in the exercise several students were still 
wrong to make a right and grammatical 
sentence. The researcher was found that the 
teacher should modelling write the report text 
by writing the text orally on the whiteboard. 
This can help students to more understand 
how to make a sentence by answering guided 
questions and how to turn information from 
the related pictures to the sentences. By doing 
this the students can learn step by step writing 
a report text by using guided questions and 
guided pictures. 
 The second problem actually still related 
to the first problem, the researcher could not 
use the blackboard to write the sentence orally 
for modelling how to write a report text. It was 
because the blackboard was used to show 
projector display and the space of the 
blackboard did not enough to be writing area. 
Then the researcher explain and modelling the 
text by display the text only by using  
presentation slides. The researcher found that 
it will be more effective if the teacher 
modelling the text by writing the word by 
word, sentence by sentence in constructing the 
report text. It can help the students to learn 
effectively and lessen their confusion in 
writing sentences by answering the questions. 
From these problem, the researcher hopes that 
the next researcher who will implement a 
same research in different range can learn 
from these problem for the effectiveness of the 
research. 
 The last, the researcher gave the post-test 
to the students. The result showed that the 
mean score of post-test is 76. 
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CONCLUSION AND SUGGESTION 
Conclusion 
 Based on the research findings, it can be 
conclude that first, the use of Guided Writing 
is effective in teaching report text to the 
second year science students in academic year 
2017/2018. It can be seen from the difference 
of the mean score of pre-test and post-test. The 
mean score of post-test (76) is better than the 
mean score of pre-test (55.2). Second, Guided 
Writing Technique significantly improves 
students’ mastery on writing report text. The 
effect of the use of Guided Writing Technique 
is strong in teaching writing report text since 
the effect size is 1.64 (> 1.00) or categorized 
as “strong effect.” 
 
Suggestion 
From the conclusion, the researcher suggest 
some opinions such follows: 
1. By using the guided writing technique, 
the teacher is recommend to use different 
topic that close with their daily to 
increase the students’ knowledge.  
2. In applying the guided writing technique, 
the teacher should control the students’ 
activity. Helps may be needed since not 
all students have the same understanding 
about their writing. 
3. The teacher should explain more clearly 
about the modelling text, especially in 
writing sentences by answering guiding 
questions. It will be better if the teacher 
explains it by writing the modelling text 
orally on the black board because it helps 
them to have better understanding. 
4. If the teacher cannot write orally the 
modelling text on the blackboard, the 
teacher can use a big size of paper. 
5. The number of the students in a group can 
be more than 4 students if there are 
students who do not get their group. 
6. The other writers can use of this 
technique with different focus or area of 
research. 
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